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Abstract

Karen (or Kariang or Yang) are a group of heterogeneous ethnic groups that do not share common culture,
language, religion, or macerial characreristics, and who live mostly in cthe hills bordering the mountainous region
berween Myanmar and neighboring countries {Fracticcioli 2001; Harriden 2002}, Some of these groups have
migrated to Thailand’s borders. Given these huge numbers of migrant Karens, there is a paucity of research and
understanding of how Karen learners from upland ethnic groups negotiate and construct their identities when
they socialize with other lowland learners.

This paper explores ways in which Karen learners negotiate and construct their identities through language
socialization in the Thai learning context. The study draws on insights from discourse theory and ecological
constructionism in order to understand the identity and negotiation process of Karen learners at different levels
of identity construction. Multiple semi-structured interviews were conducted to gain deeper understandings of
this phenomenon between ethnicity and language socialization. The participants were four Karen learners who
were studying in a Thai public university.

Findings suggest that Karen learners experience challenges in forming their identity and in negotiating their
linguistic capital in learning contexts. The factors influencing these perceptions seemed to emanate from the
stakeholders and the international communicy, which played significanc roles in the context of learning. The
findings also reflect chat Karen learner identity formarcion and negotiation in language socialization constitutes
a dynamic and complex process involving many factors and incidences, discussed in the present study. The
analysis presented has implications for immigration, mobility, language, and culcural policy, as well as for future
research.

quwomfs: Karen, identity, positioning, negotiation.

Introduction
Karen is an ethnic minority that migrated to Thailand from bordering countries. The group is considered as

the largest minority group in Thailand, living mostly at mountainous upland borders. Most have settled and
live in Thailand for generations (Buakanok et al. 2019). With distinguished social atcributes, language and
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culture, the Karen display their self-uniqueness through their modest living style in villages. However, the Karen
would can be labeled as a homeland. With limited facilities and resources, Karen parents opt to send their
children to Thai public schools to pursue their education, in the hope of a furture better life. Unforcunately, the
Thai school context with mixed Thai children drastically contrasts with what they used to be in the villages.
The new environment appears to be an outside world creating a significant challenge. As such, they are required
to adjust themselves and to negotiate with other members in the school settings. New self-positioning is formed
through re-defined selflessness and the perceptions of others toward the Karen in modern society. As Bakhtin
(1935) explains, identities and articudes could be re-conceprualized from the environment that individuals take,
toward others, toward content, and considering the effects of utterances. The experience of challenges creates
process and form when negotiating meaning and in being socialized through language in context with the
ultimate goal of survival and social acceprance, processes which echo identity formation (see Abu-Saad 20006;
Hsieh 20006; Jo 2002; Morita 2004; Reeves 2009; Umaschi Bers 2001).

Although extensive research has contributed to the areas of ethnic minorities and Karen ethnography,
especially in terms of their language and culture as end-products (e.g., Hongladarom 2002; Renard 2000; Trupp
2011 Phillips 1996), surprisingly there are few studies on the investigation of how these people struggle w
transform themselves in a new society. An integrative understanding of identity formation is still overlooked,
but substantially impact on world development. The public can learn how the Karen construct concepts of the
self through their language socialization, as well as factors that influence this process.

The present study benefits Thai society in terms of obtaining better understandings of the Karen identity
construction and how they perceive their surroundings in the Thai learning context. The findings shed light on
further necessary actions and guidelines for governments and stakeholders to fully support and truly accepr the
Karen learners as member of larger communities. Development of the more vigorous relationship establishment

can take place from micro- to larger scales, for national prosperity, stability and for sustainability.

Related Literature

Learning Contexts of Karen Learners in Thailand

Ethnic minorities in Thailand mostly migrated from bordering countries as the largest minority group found
in Thailand. The Karen usually inhabit the uplands encompassing mountainous areas (Buakanok et al. 2019).
For those with longer generation lines, their descendants have permanently settled and have lived typically in
the same way as the Thai-born Karen in low lands. Their lifeworlds include a simplicity in villages, earning a
living chrough farming. Some of these communicies with rightful citizenship can own their lands, but others
still utilize public areas as their own. With their own distinguished cultures, language, religion and social
practices, the Karen tend to set their boundaries within their territories and attempt to preserve their sovereignty
and to establish their feelings of securicy (Parker 2017).

Inevitably, ar a certain age, Karen children need to attend regular Thai public schools, the history of which
can be traced back to 1922 {Buakanok et al. 2019). This migration from the uplands to the lowlands for
educational purposes motivates social turbulence, and influences not only a different living environment but
also surrounding social attributes (e.g., language, cultures, norms, religion, etc.). This leads to the necessity of
a social adapration and a new identity formation and social negotiation. Through their {limited competence)
use of the (mandatory) Thai language, Karen learners are challenged with major problems communication
{Delang 2005). This problem comes brings with it more problems, such as social discrimination, social
inequality, and so forch. Tn such a Thai learning context, the Thai language is mandarory in classroom contexts.
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In a classroom where Thai and Karen learners are mixed, most Karen learners have not mastered the Thai
language, more so at an early age. As a government solution, extra Thai language classes were usually offered
and registered to improve the competence of the Thai language of the Karen learners. At college level, tor
instance, the difficulty in using the Thai language is gradually diminishing and thus increasing daily exposure
to the language. However, this then brings speakers to the next stage which is how to cope with learning after
which thehse learners must step into a social mainstream so as to integrate into society. Since the whole context
is seemingly not in line with the Karen social scructure, it appears to be a barrier in new society. The process of
how the Karen negotiate their position and identicies, as well as their language socialization, remains
uninvestigated, and can shed light on Karen learners” membership into Thai society.

Language Socialization

Language socialization is directly related to pragmatics which is limited to context in terms of verbal act, activity,
turn, sequence, agency and so forth (see Dumlaoc 2020; Garretr and Parricia 2002; Garcia-Sdnchez and
Inmaculada 2010; Kramsch 2003; Ochs and Schieffelin 1979). The domain of cultural knowledge has not been
considered as such. Covering that gap, the meaning of language socialization is later extended to the interaction
or engagement of learners with others in the context of border situations, including culture that integraces a
range of social factors such as semiotics, ecosystems, social practices, ideologies, psychological aspects and so
forth (see Dumlao 2020; Ochs et al. 2011). It also incorporates how a child becomes a member of family and
community. The focal part of language socialization is the communication of an individual in a particular
society while hefshe is shifting and enduring perspectives to portray and maintain relationships, institutions,
morality, beliefs, emotions, actions, knowledge and the process of becoming a member. Language socializing
considers that an individual can be an expert in one situation but a novice in another. Through heterogeneity
of linguistics and cultures, a community frequently experiences language shift, loss and overall change (Pract
1991). According to the language socialization framework, in the present study, language socializadion also
occurs in the Karen ethnic minority when the community migrates from its upland context to the lowland. The
contradictions between the two contexts, as well as the perception gained through multiple eyes, lend to a
formation of an adaptive set of beliefs, attitudes, characteristics and to the establishment of relationships with

other members in Thai learning context.

Social Positioning and Identity Constructing

According to Tajfel et al. (1979}, individuals logically establish their sense of who they are based on group
membership or social status. Society plays a crucial role as a source of pride and self-esteem in constituting sense
of belonging. This state is called ‘social identity construction’ or ‘self-conceprualization.” Additionally, Frable
(1997} defined social identicy as the process through which individuals make sense of the world around them
and through what matters to them as ‘me.” This includes beliefs and perceptions about the self. Here, social
positioning and identity construction are the processes of making meaning of self-conception so as to make
sense of belonging within the group.

There are three stages in the formation of social identity; categorization, social identification and social
comparison {Tajfel et al. 1979). The categorizing process, as the first stage, is based on the comparison of the
differences and similarities between themselves and others. Individuals tend to divide their world into two
separate social groups as us’ and ‘them.” The terms in-group and out-group are then used to define ‘us’ and
‘them.” In the second stage, through the social identification process, individuals resort to the identity of the
group to create a sense of belonging. They conform to group norms as they believe that this constitutes the way
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other people act in a group. The final stage deals with social comparison. Individuals compare their group with
others so as to maintain their self-esteem. They are forced to compete with other groups to ensure that they
perceive that they are outperforming others. This social comparison comes wich separation that may eventually

result in racism and discrimination.

A challenging question then arises: “Is self identity stable?” According to Turner {1956), self identity may
be a stable and ever-changing mental construct, depending on influential social factors. Identity can be reshaped
as long as social circumstances change. In the present study, in a particular Thai learning context, the status of
Karen learners is initially formed to display cheir positioning and belongingness. This phenomenon is
constructed by the changes that Karens encounter through the perceptions of social influences at different levels.

Identity of Ethnic Minorities

The characteristics of the identity of ethnic minorities are predicated on the junctures among language, religion,
race and ancestry (Yinger 1985), Moreover, their concepr of identity tends to be related to dominance and
power. As previous studies indicate, minorities do not have equality, and are limited in power when needing to
integrate into society, as isolated and marked due to the differences between these minorities and the dominant
groups {Mindel, Habenstein and Wright 1988). For example, Van Dijk (1993) studied the discourse analysis
of ethnic and racial inequality in society from the views of the majority or dominant groups so as to investigate
how the members or institutions described the minorities, the roles they played in society towards the minorities
and intergroup relation. Inequality was found to be high for the ethnic minorities. Similarly, Oyserman and
Harrison (1998) explored race and identicy issues of African Americans represented in society. Ethnic minorities
have also been shown to effectively cope with situations in which they may experience racial prejudice (Sellers,
Caldwell, Schmeelk-Cone and Zimmerman 2003). However, their identity construct in the new context
eventually functions in moderating the etfects of racism.

The present study aims o conceptualize the factors associated with Karen learners’ adaptation to Thai
classroom contexts. During adaptation, a myriad of changes occurs, e.g., involving languages for
communication, cultural and social negotiations that link to their ethnic identity. Surely, there may be an
absence of heritage factors, and a changing transition, so as to avoid social discrimination and inequality in the
outer socio-cultural contexe. Amidst the state of conflict, the ethnic minority can alternacively deal wich
prejudice or discrimination in a positive way that provides resistance or resilience in a particular context uncil
such a time as when the minority can enact a productive behavior.

Theoretical Framework from the Perspective of Identity as an Ecological Construct

Identity formation can be a developmental process in which an individual constructs own meaning about social
influences ac all levels of organization within an ecology { Bronfenbrenner 2005). Simply put, an individual sees
himselt/herself through the perceprions of society. Mutual interactions ar different levels shape the creation of
the self-meaning as a single unit that emanates from a multidimensional view of society. Along with the
mechanics of identity construction, Dumlao and Tepsuriwong (2019) divided identity analysis into four levels,
based on an ecological conscruct. These are the intra-level {i.e. self-image), the inter-level (i.e. perceptions from
peers and teachers), the societal level (i.e. perceptions from school, school adminiscrative members), and the
organizational level (i.e. perceptions from government agents). The forms of negotiation of meaning of self-
concept through ecological construct are varied. The reflections can be prosocial or antisocial.
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To gain a holistic view, the present study employed ecological construct analysis as the tool to bring about
the phenomenon of Karen learners’ self-positioning and identity construction in the Thai classroom context.
The theoretical framework of the study is defined in Figure 1 below.

Thai Classroom Context in Low Land

Language Socialization: 4-Levd Interaction

1. Intra- 2 Inter- 3. Organizational 4. Societal

i i
T

¥

Karen Learners’
Self Positioning &
Tdentity
Construction

Figure 1 Theoretical Framework

Methodology

A qualitative research that relies on in-depth interviews as the main ool for data collection (Edwards and
Holland 2013) was employed. The resaerch made use of interview guidelines (e.g. a set of open-style questions
about daily experiences in a Thai classroom) to ensure that the respondents would address the research
questions. The context of the research was a public university in Ratchaburi, Thailand, located near the Karen
minority communities around Thai western borders. The scope focused on the study of the Karen learners’
language positioning and identity construction through their language socialization in the Thai classroom
context. Participants were four Karen learners of Thai across faculties who were purposively selected. These
Karen-participants were current students familiar with the researchers, assisting them to share in-depth
information openly and honestly (Edwards and Holland 2013). This study was conducted between February
2019 and November 2019,

Data Collection and Analysis

One-hour in-depth semi-structured interviews were conducted for each participant. The tool was
validated by a panel of experts and adjusted according to the suggestions before the crials. Thai language was
used as the medium for the interviews. The dara were audio-recorded and later transcribed. Also, consent was
received prior to interviews in the form of clearly written statements of purpose. The set of questions adhered
to the participants’ perceptions about themselves and the ways in which they perceived other members in the
four different levels of society perceiving them. Darta collected from the interviews was treated with complete
contidentiality, and only the researchers have access to this dara. Participants were informed about and were
assured of their anonymity throughout the study. For data analysis, a constant comparative approach (Schloss
and Smith1999) was used. From the below data analysis, the set of coding schemes was defined as in Table 1:

{a) Collection of data from four cases of the Karen learner pardicipants;
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(b) Tdentification of important issues and recurring events and use of these to create four key categories;

{c) Collection of additional data to provide examples for each category;

(d) Writing abour the categories and description of how they may account for all events in the document.
Reformulation of some categories and deletion of others as the dara dictares;

{e) Identification of patterns and relationships; and

(f) Developing a theory.

Coding Schemes Descriptions

Self-perception, self-image, self-awareness, individual personality, individual attitudes,

Intra-Level (I . -
nera-Level (L1) and beliefs, developed from social expetiences of Thai classrooms

Individual interaction with other parties in Thai classroom context such as with peers,

Inter-Level {I'1) L X B
teachers, etc. The perspective towards those parties.

L. [ndividual interaction with organizations related to T'hai classroom context such as
Organizational-Level (OR)

school, school administrative members, etc. The perspective towards those parties.

L. o Individual interaction with other members on a larger scale of society, with
Societal-Level {5C) g RE

governments, etc.
=

Table 1: Coding Schemes

The coding schemes emerged from the ecological construct analysis at different levels, including the intra-
level, inter-level, organizational-level and societal levels. The descriptions of all of the schemes reflects the
meaning negotiations of the Karen learners at different levels in cthe Thai classroom context. Both researchers

were the inter-raters in coding transcription so as to validate data in each category.
Findings
The data for each theme in Table 2 is based on coding schemes at the four levels:

Levels Themes Extracts

Embodying ‘self with their 1 :
mbodying “self wich their language and - { fyve my language and culture. Dhat is where Dm from. [Yu]

Intra-level
culture

- felt so nervous when | first came to the Thai classroom. | was

Interacting in ‘divergence and convergence’ afraid thar Thai classmates might look ar me. [Air]
- Most af my teachers pulled me back from the point of despair. [

Inter-Level T
through language socialization

feel like I can regain my dignity from being insulted... [Air]

Organizational Strengthening a sense of belongingness and - {5 wmay schools, the mandgement promoted a lot of the culture of
-Level alighment ethnic groups fike Karen. [Bu]

Socieral-Level

Perceprion

Claiming legitimacy and citizenship - 1 felr fulfilled as I gor the citizenship..... [Nong]
‘T'able 2: T'axonomic of themes and extracts at the four levels of ecological construct

More details of the findings in each scheme were described as follows:

(a) Embodying ‘self with language and culture
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From the result of the intra-level analysis, all participants suggested that their common identitieswere such
that they encompassed their unique Karen language and culture. In both uplands and lowlands, their internal
beliefs and attitudes about themselves remained consistent. Some example excerpts are:

I love the way I'm as a Karen. There was once ny teacher asked the class who was Karen in the
cfﬂm, so I raised my bhand and told ber that { was a Karven. She was astonished because she said she
couldn’t even catch that fmm nry Thai accent. And nry ﬁz’end asked me w/ay ! daved to tell the

whole like that. I didn t see anything wrong with that. [Bu]

[ like Kaven clothes, you Enow. [ think t/aey are bmut{ﬁl They mosﬁj} are hand-woven with
classic patierns. You can also see my bag] m ming heve. It is also made af band-woven cotton.

Many of my Thai friends often ask me to buy some for them. [Air]

Their expression displayed a strong feeling of pride in their own ethnic identity. There was no hesitation
while answering the questions. expressed a privilege in having more than one culture and languages, as, for
example:

1 felt good when my classmates ask me to teach them some of the Karen languages. They said they
wanted to know what mry Karen ﬁiends and [ spake with. { think [ gel the privilc’ge af /enawing
more languages than them. [Nong]

In this sense, they compared themselves with the new group, and perceived that being themselves is better
than being an outer group member.

{(b) Tnteracting in ‘divergence and convergence’ through language socialization

At the inter-level, the findings revealed that the Karen learners initially had a significanc problem when
communicating with Thai classmates. As the Thai language was the only language allowed in the Thai school,
and that their Thai language competence was still not native, they were impeded by pronunciation, where some
errors emanated from Thal extended grammar. The problem was significandy embarrassment and
discrimination when speaking differencly to other Thais.

The Karen were discriminated against by their Thai peers. This became a major factor in creating confusion
with regards to self-conception, despair and anxiety with living in society. This divergence facilitated struggle
and feelings of separation from the group. For example, one participant stated the following:

1 felt so upset when [ first overheard my friends said that their parents didn’t want them to mingle
with me because I was a Kaven. It burt me a lor ar that time. ! felt numb for a long while, and
then PUARY GUESLIONS cATRE up 16 1y mind, especial[y was ity ﬁulz‘.’ Whar kind of ﬁm[f: thar I
ever made to them? Simply nothing. Just they might think they were better and higher than us.
That made me feel that I didn’t want to be with them anymore. { was a bit scared. [Air]

Nevercheless, instead of being isolated or dismissing from the group as it was not an option for them, the
Karen learners tried harder to practice Thai as much as they could to sound more like Thai, and to eliminarte

the barriers among their peers in an attempt to converge into society. Some of the example excerpts were as
tollows:
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When [ first studied in M. 1 (Grade 7 in high schoal), my classmate laughed at me when they heard

me speaking Thai. I felt so bad ar that time but I tried so hard to make it better. I didn’t want to
be like that anymore. So, { practiced a lot with some of my good Thai friends. Luckily, I found good
friends like them. T/ﬂqy /ael})ed me a lot, correcting my Thai accent. And now U'm /mppy; ! pczssm’
through it. [Nong]

! tried to make them accept me. | dedicated mys&f to frudy until I could give thewm beém on their
assignments. | think [ was better ar studying because I worked much harder. [Bu]

Moral encouragement lay heavily on their Christian beliefs so as to bring negativity to positivity, and some
of their Thai friends were understanding and supportive. Those factors helped them to overcome the hardship
and to blend into society, as one of the participants noted:

1 think my religion belps me a lor in changing my attitude toward the world around me. [ try my
best to better corvect If)ings that | can and aveid mking other negative words Lo dc’sm)y my inner-
self. You can just let it go and move on. [Yu]

Convergence takes place once they overcome the problem, as they become accustomed to difficulty and

live normally.
{c) Strengthening a sense of belongingness and alignment

At the organizarional level of interacrions, the findings showed chat cthe Karen learners strengrhen their sense of
belongingness in and alignment to society. According to the Thai government tourism campaign imposed by
the Tourism Authority of Thailand to promote cultures for national tourism, ethnic cultures were embedded
in a national tourism strategic plan, where Karen’s culture was one of these (Riddhagni 2019). Amid a national
tourism recession, the ethnic cultures were utilized as rools used to atract both local and international tourists,
where the unique ethnic cultures could stimulate the local economy. Thus, Thai public schools at the western
border areas tully capitalized on the promotion of Karen language and culture through schools events. These
factors drastically built on the adverse shift of the society’s perceptions toward Karen, from prejudice (negarive)
to appreciation (affirmarive). Their classmartes turned ouc to be more interested in the Karen language and
culture than they did toward racism, a phenomenon then moving to the social mainstream. The Karen
eventually fele accepted as a part of society. The Karen learners regained their pride and were willing to
participate in all kinds of school activities related to ethnic language and culture. Their self-esteem was escalared.
Conclusively, the government policy was one of the predominant triggers to strengthen the Karen learners’
sense of belongingness and alignment, indicated in excerpts transcribed as follows:

There were many culrral activities thar the school asked me to Join. For exczmple, the princip[es
and their team asked me to wear Karen clothes ﬁ)r the school’s pﬂmde on d Sporis a’ay. Alot af peap[e
looked ar me like [ was on a stage in a spotlight (He laughed). They said my culture was interesting.
1 think now things change. [Bu]

Some af the Thai teachers asked me to teach them our !ﬂzngnge. T/Jey said rfaey wanted to know it
to communicate better with the Kaven kids. [Yu]”
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In the Thai classroom context, people are more open to all races. The Karen learners felt more confident
and lived normally as did others. One informant noted the following:

1 think rbings c/mnge in Thailand. In the past, our people lacked the conﬁdmce to wear our Karen

costumes in public. But now more Karen likes to wear our clothes even in school. [Nong]

An interesting finding on social alignment was the discovery that the longer they lived in the community,
the better was their adjustment, They felt like a part of society as did other Thai learners and did not perceive
themselves as different to others.

When [ was with them ﬁ;r some years, we started to become ﬁimds. Maybe we had no choices and
1 didn’t feel any differences berween us anymore. [Bu]”

(d) Claiming legitimacy and citizenship

At the socieral level, some Karen learners who have obrained citizenship claimed thac chey felc like they had
already been a part of Thai society. Yet, some had not obtained citizenship, and were waiting with hope. Despite
the uncertainty and inconsistency of government regulation about the legitimacy of their citizenship, the Karen
learners anticipated citizenship as it was a symbol of rightful belonging to Thai society, while oftering social
benetit and welfare, e.g., eligibility for government job applications, a driver’s license, cell phone registration,
government certificate registration, ownership of land, etc. These were all included in the package.
Unfortunately, becoming a lawful citizen of Thailand even for those born in Thailand was not a guaranteed.
There thsu lacks a systematic government process to assign Thai-born Karen legitimacy, becoming a human
rights issue. The criteria for applying for citizenship is predicated on several conditions, such as levels of Thai
language competence, the investigation of their upper family line who had received citizenship, higher
educational degree, and so forch. One participant shared her experience:

1 just got citizenship for three years from my mother’s inberitance. She and [ needed to take the
DINA test to prove that we were mry gmndddd blvodline. He's got the cz'tizem/azp ﬁm*, and that
could legalize us to get it also. Now [ get all of the social benefits like a Thai. Thank God for that.
We are poor. We need government support, and 1 live in Thailand since [ was born. I can spezz/e
Thai like other Thai. However, [ never forget who I am, and I love my Karen being. I think I may
be a version of a stronger Karen who can adczpt mym!f well with Thai czﬁer srm&gﬁng a lot,
comparing to my first me in the past. {Nong]

One participant noted that there are consequences to waiting for good news:

1 had no idea how long it would be my time, but [ still feepr l’aaping because no better option to
choose. [f 7 gmdmzred ﬁam the bachelor’s, [ would get a hz’g/aer chance. Let see. Please pray ﬁ)r me.

[Yu]

This participant was born and lived in Thailand chroughout life. However, she continued o awair this final
stage of citizenship, as did many of her friends.
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Conclusion and Discussion

Identity Construction through Language Socialization

The findings presented that language socialization of the Karen learners came in the form of self-conception
and identity construction in the Thai classroom context. The changes around these learners did not significantly
affect their ethnic identity, but rather, they continued to idencify with their own unique culture and language.
This was consistent with the concept of ethnic minorities’ identity construction, which is always characterized
by a mixture of speech, religion, race and ancestry (Yinger 1985). The Karen learners did not assume the identity
of Thai studnets since they welcomed differerence. This process is self-categorization and social identification

{Tajfel et al. 1979).

However, amid diverse conditions and influence by power relations of the Thai language in context, the
use of their secondary discourse was obligatory. Karen language identityemerged in their expert language use.
Code switching often occurred in classroom. Language choices were accommodated to contextually.
Additionally, their use of L2 was significantly influenced by their L1, evident in the syntactic and phonetic
features of their L2. L2 language expressions were eventually mixed with their own accent and the misplacement
of syntax, influenced by their L1. The phonological and syntactical patterns of their L2 language posited great
challenges while blending in wich the new society. The Karen therefore directed significant effort into adjusting
their L2 language so as to approximate native use of Thai, and to avoid racial discrimination. As shown in the
findings, some managed to become part of society and to gain social acceptance by constantly improving their
Thai accent. The others decided to fill the social gap by proving strengthening their class, which proved to be
more arduous. These groups used pressure to develop their willpower so as to move forward, much more than
did narive Thai speakers. This is a process of social comparison (Tajfel et al., 1979) for which the ethnic group
somehow attempts to prove its superiority or at least to regain its pride.

Social discrimination, common in most cases across the world, happened to ethnic minorities. It could lead
to positive or negative forces by the minoridies. As previous research projected the image of racial inequality in
society of ethnic minorities. The majority or dominane groups always created inequality and discrimination.
There were often times the minorities could pass through such threats, but also many times failed, and that
finally resulted in aggression (Oyserman and Harrison, 1998). However, in the present study, discrimination
in the Thai classroom context is not tense or violent. The findings showed that the Karen learners were
discriminated once the Thai peers caught up their language used from cheir Thai accents. However, it was ata
mild degree leading to the pathways where the Karen learners pushed themselves forward and managed to adjust
themselves as a part of the society. Therefore, their identity construct of the Karen learners in Thailand
eventually more functioned in moderating the effects of racism,

Sense of Belonging

When entering society, individuals were required to create a sense of belonging to become a member. In the
present study, the Karen learners eventually acquired a sense of belonging, as most lived in Thailand since birth.
Time marcers for adjustment and the construct of sense of belonging. I'The informants implied thac they did
not perceived themselves as significantly differenc from others after passing the stage of discriminacion. The
legitimacy of citizenship was the final stage with which to endorse feelings of membership in Thailand.
Empirical evidence was found in the theory of identity construction, for which a sense of belonging was the key
in order to integrate into society (Lave and Wenger 1991; Wenger 1998).
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Government policy was a key factor in promoting a sense of belonging since it has the power to change
public perception (Birka 2013). This study evidently found that the shift of public attitudes changes once the
government positively promotes cultural tourism, including that of ethnic minorities.

Social Alignment and Participation

The findings also presented that the Karen learners attempred to negotiate their social idencities (see Au 2002,
Duff 1998; Tecedor 2016). The findings suggest that as the government promoted cultural tourism, the Karen
learners felt acceptance from society, and they regained their motivation to participate in the community so as
to function. For example, one Karen participant who was invited by the school administrator to present their
Karen costumes in the school spores parade willingly joined. Handley et al. (2006} endorse social participation
in terms of its importance in becoming a member of a society. Additional support by Wenger {1998) advocate
engagement with local activities and social practices, and hence, participation plays a significant role (Wenger

1998).
Implication and Further Study

The study sheds light on immigration and the international concerns of the Karen minority. Since they did
not have citizenship, they had no legal right to do many things in Thailand, such as beingn restricted in their
travels, or applying for a visa for specified countries. Government job opportunities were limited as were their
social benefits and human righhes. Most were born in Thailand, and cheir families had lived in the country for
generations. This gap led the government to consider a systematic citizenship process for those in need. More
supplementary formal Thai language classes for those minorities were planned in order to assist them to
communicare and to better negotiate their societal positions in the Thai learning context.
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